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Thg I?rogress Report geries s e plib{?c a sens?;. of ithe steps

Hampshire College has taken since its openingin September 1970. The Reports \r_epresent

progréssj on programs planned’in specific areas of concern. They do not attempt final

portraits. But the progression of subh steps is clear: the ongoing creation of a high quality

college, using the most promising idgas to redefine the nature of liberal arts edt{cqtior_z‘.
N : \
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. PROGRESS BY EXRMINATION,‘ ‘.
L] . ‘ l,' AT ' S B ‘ ’ N
HAMPSHIRE COLLEGE - ‘ ' '

[

B — educatiors; self-knowledge,and the -ability toidentify-and correct — —— - —— ——
 J . one’sown deficiencies, as well asto'demonstrate and to share with ' :
‘ the-community one’d knowledge and skills.” o ‘

L e . “It is the intention of Hampshire examinations to encourage self- ‘ ',(’

“The‘ Examination Process”
. * (Hampshire College, 1975) : .
. . o . o \
Introductlon ) . N o s e s . ’

By the end of the 1974 academic year, when Hampshire College 8 first four-year class
/ ‘received their B.A. degrees, the College s faculty numbered one hundred and twenty
. persons (860 full time equivalents) compared with forty-six persons (30.25 full time
- equivalents) when the College welcomed its  first students in September 1970. The faculty
. had been dramxverse backgrounds and various excellent educational institutions
~ throughout the United States to a new' institution’ whxch asked that they commit .
d "/tlm;—extmﬁﬁmy/ heavy teachmg and advising loads, ambiguous work
sxtuatlons, a\a“xll-zszined or cramped workmg spaces on the growing campus. Yet the new
faculty rallied to this cal\because they sincerely believed in the non-traditional notlons of
__higher ¢ educatlonumlchuHampshueG\llege supports. In partlcular they expressed sohd .
® - backing of a system designed to measure students’ academic progress hy examinations
. er than by credit hours and grades. The'faculty’s enthusiastic support of progress by
examination been sustained throughout the College’s short history-and there is every
. __.:_rx_cjrg_tmnfﬂﬁﬁ’ﬁe system continue to dominate Hampshire’s achdemic étru.cture.‘ :

® - Progress by Exammatwn at Hampshire-College

“Conceptual inquiry.(i.e., seeing the uses of mind as mvolvmg
learning, using and revising propositions, theoretical constructs,
« concepts, and nwthoqological principals in inquiry, not inquiry
"" c . s_imﬁly as gathering and classifying or categorizing data) has -
' become an intellectual necessity in general background or basic

_ courses as well as in advanced courses of a specialized nature; it
- - cuts acr_oss all fields and all levels.”?

v

e L !

b

‘ d ) . o RS / ‘ .
v *
, \ o . - .

-

’ ‘Deniel Bell, The"Reforming of General Education (New York: Columbia Unijversity Press, 1966). ) .




. Briefly, progress by . exam1natlon at Hampshire College id a system of six d1agnost1c and
evaluative meetings between Hampshire students and faculty committees of students’ own S
choosing to determine the1r path and rate toward the eventual satisfactory completion of ® l
academic work for a baccalaureate degree at Hampshire College. These six encdunters ) l
comprise the three D\VISLODS (academlc levels through which a student must progress to l
fulfill the College’ s*degree requn'ements) e e T .

& ~ (X% *
-

The first four of these six encounters compos‘e Dlvrslon I which has as 1ts objective the ’
imparting of a certain amount of general education through distribution of learning across o
major fields in a liberal arts education. The four -concegtrate on the “modes ofinquiry,’ the
ways in WlllCh professionals in each of the ﬁelds under study go about a'skmg questions, -
engagmg in analysis, produc1ng.results,or acqumng further knowledge in their fields.2 The
four areas'in which ‘examinations” must be undertaken are Soc1al Science, Natural
Science, Humanities and Arts and Languageand Communication. ’I‘hesefourdrscxphnary
grouping$ comprise the four major schools at Hmnpshlre College, and all students are
required as their initial task at Hampshlre to desxgn and’ successfully complete an
.-examination in each of these Sch

. -

The fifth diagrlostic-evaiu tive ‘encountter which a student undertakes is a Division II
exam. This encdy concentrates on reviewing.and evaluating work undexftaken by the
student in the course of a self-defined, previously approved concentratlon ”? The
compIetlon of this second levelpf a student’s career at mpshlre can be Compared to a
student s fulfillment of formal academic requirements tquard a major at a traditional

0

institution, but with much wlder and usually mterd1sc1p igry scope.

The sixth and final encounter between a faculty member aa progressing student occurs
atthe Bivision ITI examination. At this lével, a review is uhglgrtaken of the student’s major
independent research project which is the final formal requirement for obta1n1ng a BA.
degree at Hampshire. Again, this meeting must be based on a project plan approved by the
Examination Committee and the D1v1sxon I1] standards COmmlttee a College-wide body.

' - 1
1

. H ampshire’s system‘ of progress by examinatioh was formally p§oposed in the The Making

4 of a College by Franklin Patterson and Charles Longsworth? ahd further described and

defined in the early planning documents of the College i in 1968 and 1969. The spec1ﬁé
characteristics of this system of evaluatlon have undergone some changes in the ye ‘

" since the opening of the Cellege. Forex arllple in-the first year of. the College B operatlon
was generally assumed that a Division | examination weuld not Be entirely the credtion o
the student, but would rather consist of a comb‘matlon of questipns posed"by both faculty
and students which would then, combjne to form the subject matter of examination
encoun’ters ﬁy the end of the first academic year this system of combined faculty and

~ . /
‘See for further dlBCUSBlOﬂ l“ranklm Patterson and Charles R. l.,ongsw orth, The Makmgof a Cullege(Cambndge,
Massachusetts: M.IT. Press, 1966). pp. 76:86.

‘Ibid., pp. 9298 o

.
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‘ . student contrrbutlons to* the cqnstfuctlon of the. exammatlon had beerLreplaced by the _
- o current procedure ¢ of students se¢king faculty adv1ce apd consultatlon and then compoging ! ]
an examlnatlon proposal and the faculfy generally agjreemg to evaluate what the student

.~ 13 . . o~ ~
' ., T

proposes <

The requlrementof subnnssron-ofa-pmposalforexammatlons at the DlVisron I level playsa ; ) :
s1gn1ﬁcant part in limiting the Division I exams in scope énd form that is appropnate for
faculty review and evaluation: Each of the four Schools, w1th some Variation in record
... keeping and timing, requlres students to submit proposals for the work for whlch they wish ,
to be examlne'd T S

L]

These few examples of Division I exam proposals demonstrate the fype of intellectual and
academlc skill that Hampshire's ex ammatxpr(:process‘ seeks to promote:
/ > ¢ .-
I propose to mvestlgate the process by wln“h the blologxst , . ot
that people should begin ImmedlatETy 16 controt-their genetic
make-up. I will begin with an examination of his most important
-~ experiment, the use of X-rays to induce mutations in the fruittf 1es
Drosophlla I w1ll then moveto a discussion of the development of
Maller's ideas an the genet1c control of man.
s ., - Natural Science examindtion proposal ' -

. In light of the 1deas of Edward Sap1r a renowned lxngulst and

anthropologist, on culture, I will- critically discuss the ¥
. Westernizer-Slavophile debate. In the first half of the nineteenth '
century many Russian intellectuals became engaged in this
* debate concerning.the condition of the Russian culture with . . N
respect to the culture of Western Europe: In dxscussxng this toplc I -
will - consider and apply Sapir's understanding of ‘“genuine

culture” and his concept of culture in contrast to civilization.
Language and Communicatior; examination proposal

Over the last few years the federal government has been moving
toward an assertion of a commitment to extend.federal aid to
parochial schools. Any such legislation toward, this end would |
. : undoubtedly reach the Supreme \Court for a judgment of * . ’
’ \onstitutionality. The First Amendment’s freedom of religion ‘

guarantee and previous Supreme Court décisions séem to make
the gouernment 8 position a tenuous one. My exam will consist of

. - ' aresearch paper anaJyzmg the constltutxonahty of that position.

. . . Soczal Science examination proposal

I would like to discuss, in a critical essay, several ideas that have




. been generated from as cpxicentrated study of poetry and "
photography Flrst it will consider the process of makmg apoem
and photograph how it deals'with and relates to experience —
L filtermg it through language ofthelens of acaméra, how the form. :
o reflects and 1nvolves the artist, what it tell ‘about his expenences Y
= -and perceptzonsof lifeand finallyhew wateneSs—eancometo———
mean something for the' reader/ wewer-m showmg us somethmg
of the world we five m.ln comp’anng poetry and photography, I
Would like to reflect my own experience of what. goes‘into makmg'
a photograph usu;g thoseI ve taken this spring in relation to the
Study of two'poets-Robert Frost a,nd Theodore Roethke;: and relate *
'thls to the process of writing poétry as déscnbe& by Frost and |

_ - Roethke.y.} . : .

In writing about the content of poems and photographs, I w1ll be g 'f’
. con51denng the themes/concepts/ldeas of landscape, space of -
" interaction, limifs and boundanes, 111u51on/rea11ty, human
relationships and émotlons

- . Throughthis task, I hopeto consider thelivesof'two artists—'what
it was that t‘hey were concemed with, and become more aware of - .

' relationships between their experiences and their works, and thus. >

¥4 ~, e able to bgttex formulate ‘ideas’ about them.
Humanities and Arts examznatzon proposal

The consequences of this relatively simple and entirely student-initiated process no longef
seem remarkable to anyone on the Hampshire campus. However, one of the difficulties in

) reportmg to outsiders about the Hampshire acaderme program is the way whig
system, of evaluation challenges such trad1t10nal norms of academic pro ress and
reporting, such as record keeping, thg accumulation of unlts the quallficatlons and type of
appointment of faculty, the kinds of learning experiences offered, and so forth — in short,
the tradltlonal narrowmmdedness of how learmng must be packaged. . .

€
g - '

Hampshire's system of evaluation does wotk. The students’ movement from matriculation
to graduation, with constantly increasing levels of skill, sophistication, and ability, is
“documented in the products of student research, in the observations of many faculty at
Hampghire, and in’the observatiops of faculty outside Hampshire College. In addition, the
success of Hampshi oll’ege%iaduates in enter'ing career's graduate work, and
ughout the United States, havmg clearly mastered the vanous
admission mazes fonst ucted for entrance to such programs, is evidence that successful

professional trainigg t
learning hagta place at Hampshire. It will take many years before strong concluswe

[ ! . N
ccumulated to either establish the equivalence of § Hampshire education
1 modes of learning, or, as we at Hampsghire would prefer to believe, to

evidence can

Ty

~
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" demonstrate the superiority of the Hampshire pr§g‘ram to most others. However, thereisho
" doubt that such evidence will slowly but surely be exposed..  *

In the meantime, our graduates have encouraged our belief in the value of a Hampshire
. educationt. Their reactions to their college experience in relation to curre,ntpursﬁs in jobs,

self-employmentrand further-education have been extremely favorable. Many graduates .

comment positively and enthusiastically on the abilities tb create, plan, organize, and push
ideas and programs that a Hampshire student ac@uire(As one 'gradua\te summarjzed:

.

I3

. Vghen y;u get out of collegz, i)eople know that you are well-

, educated, but they want to see what you can do.. A Hampsghire -
student can show a substantial portfolio of gelf-designed work. At ’
Hampshire you learn tothink and present yohr work imaginative-

ly, to be self-reliant. Thp‘se are.useful, necessary traits.

’ / Role of Advising in the System of Progress by Examination.. .
<
- “The academic program at Hampshire avoids either a system of
forced spoon feeding or a non-system'in which the only directiod .
. given to studies is by ... natural mterest SCE '

It became clearin the earliest days of the life of the College that thekey to the success of the
progress by examination system lay in the extent and quality of advising provided by
faculty for students at Hampshire. As a consequencé the advising s'ystem has received .
much attention during the development of the academic structure. The Making of a College
did not call attention to the crucial nature of advising at Hampshxre and there were few if
any guidelines for its specific shape and structure when the College admitted its first
students. It was obvious that a system based upon considerable independence for students
* and autonomy for faculty required solid gnd consistent guidance concerning the ways in
which the student’s examination prc;posals might be undertaken. What was not fully
realized was the training for Hampshire's traditionelly educated faculty to advise students
to understand and progress within this new acaéemi_c structure.

a

T ’Although the advising system jf crucial to successful progress through thé system, many
students and faculty haver)
are, they completely fapiiliar with exq‘ctly what advtsl g should be. It is clear now at
Hampshire that-advising is much more than simply telling a student how to master the
registration process. Most faculty at Hampshire reglize that what they knew as advising at
their own graduate and undergraduate institutions bears faint resemblance to what they
must undertake with their own students here at Hampshite There are, of course, still those *
procedurm icy advising functions that must he perférmed. Much moreimportantly,. y

however are the tutorial and master-apprentlce activities which now characterize adwsmg,
{

.~

A ‘ ) \ » 4 . - ,:

o

yet realized or committed themselves to itsimportant role nor '

v



. ~ : 4 . / - : B ' .
‘ ) particularly at the Djvision II and III levels In effect guidance must be prd\fided by all
faculty for their Division'II and III students S0 that their students’ curricula and academlc

student 1nterests and carder objectives. ) .

. . . y ‘ .
Hampshire faculty share with Hampshire students in the ambiguity and autonomy of a
. i new and highly individualistic academic program. Faculty, like students, often have no
, . real sense of either the1r accompllshments or their shortcomlngs in the overall academic
program. There is no way for them t8 compare their accomplishments or effectiveness with
. _ afaculty member at another institution. Even more 1mportantly, gxdulty members

sometimes feel that there are no consistent and reliable settlngs in which te compare and
- contrast thexr own perforrnances with those of other facujty members in the College.

~ .

_ Hampshire facuIty do feel that there is a need to create norms of behavior within this
r particular acadexnrc environment, and attempts are belng made to meet this need. A series
T of workshops,.w as organized to bring together small groups of faﬁlt{to shareexperiences,

. compare perceptions, and agree on what the norms of this society ought to be.

Several faculty, most 6f them at the semoﬁevel, meet regularly to discuss issues of concern
. tothe Hampshire faculty and share their views. We hopethat such gatheringscanbemade
a regular and ~cons1ste/n.t part of faculty life at Hampshire. We aresconvinced that such
* meetings should lead to both the strengthening of the academic objectivesof the College as
well as the creation of interpersonal supports between and among faculty

ot

N / .
To further communicate the importance of the advising system, we haverecently produced

in particular, and advising in the area ofgraduate relations /Vlfe havemoved tosupport and
expand considerably the system of advising centers omgu;ated by the School“ﬁ—luhxamtles
..and Arts (seenext section). There arenow seven such centers in operation at the College. We
"have utilized two groups of outzpde consultants to help us better identify our problems and
define potential solutions. We have undertaken a series of evaluations Wthh have resnlted
in both quantitative and qualitative results wh1ch give us consrderable hope that our efforts
are beginnmg to bear fruit. Finally, we are in the final stages of producing a film on the
Division I examination process which will be suitable for orientation purposes with our own
. faculty and students, as well as for explanation of our procedures to non-Hampshire
' audiences. This report cannot elucidate fully the changing perceptions of advising and the
kinds of new structures which they necessitate for their adequate accomphshment *‘(V
want to emphasize that the creat1ve processes ‘under way in advising (as described Iater)
w1ll supplement and further strengthen the need for good advrwg at the College. But first

the various facets of Hampshire’s adv1s1ng system mu /t be described . .,
. . . Ca
. The Student’s Responsibilities .- /// ‘ 1
N 7 o ' :
.4 N | w1ll be a major goal of the College to-develop,and susta1n a

.

¥ 10

pragrams are shaped to satisfy high academic standards ipsellectial requirements, and

several publications describing the role of advising in general, advising for examinations .

Ll
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- style of life which will make it habitual for students to work
togej'xe\m groups, and 1nd1v1dually, without constant recourse to
the faculty. s .

Hampshire expects that each student will assume pnmary responsibility for the dxrectlon

" of his or her own educatxon Examinations serve as guiding or diagnostic mechanisms in
which faculty members use their perspective on a field toshow students how far they have ~
progressed and to help them determine the directions the;y can take . These exams are not )
_“tests” in the conventlonal sense. They dlffer in. the followxng ways:. . ‘

K-‘ o e _' The student plays a major role in designing his or hef
- examinations. S/heworks with a faculty advxser instructors, and
members of an evaluatxng team in dev181ng examination
questions or tasks, Wh}f’h are fitted to his/her particular courses r
and projects. ‘

. . .. , y

. . "Examxnatxons are ungraded. “Pass” 1stheonlymarkofrecordfor
" successful completxon and.students who do not pass may ke ,”

~ examinéd again at a later date:

’ . Examinatjons are not merely retrospectw buit prospective. They
are tests of knowledge and skill acquxred rough past effort, and
- - they ate a test of competences useful for the student’s further wlork

’ at Hampshire and beyond. . 5 .

& -

. Examinations may take many forms: a lecture, essay, mock trial,
conventional classroom exam, computer program, ‘musical
éntin g or

composxtlon or performance theatrxcﬁ producn%n,
) photographlc exhibition, laboratony research. ’

~ -
L]

. hav1ng determxned hjs or r her readiness with his or her faculty adviser. A eading and
examxnatxon penod is set aside at the end oftheSpring Term when studentdand faculty can
g1ve the examiations undivided attention. = ’

Vo ’

s Assignmght to Advising Centers A .

4 - Al ‘ LY
] ? .- : . .
In the School-of Huryénities and Axts, an Advising Center was createh two years ago to
relieve some of the ‘advising and teaching load (especially at the Division I level) borne by
individu al faculty members, by centralizing some of tiie advising functions at a center run
by students apd coordinated by one or two faculty ‘members. The centralization of Divigion
I advising by moving it into the hands of students who were more familiar with how to ful’

fill academic requirements across the College inaugurated an important advising systesh
} Ny )

( ~ ”

. -

)

“

Ibid., p. 48. * <

’
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“under the auspices of the Schogls.

change. Theotherthree Schoo\ls have follo@ved‘the Schoél of Humanities and Arts’ example,
and presently each has a centralized advising center. As the services providéd by the
advising\centers increased, the concept was adopted by several special interest groups, and

there are now Legal Studies, Educational Studi
advising ceenters, as well as a House-based Divjgion I advising center, in addition to those

ke e

o ——— e .

. . . . . . 7 . . .
. The Advising Centeris particularly impgrtant to the enér;ng student who is often confused

by Hampshire’s non-traditional terfninology and _structures. The entering student
somehow Knows that the advisi s_y,s;t,em_isel vital feature of the academic program at

, Feminist Studieé, and Third World -

HampsHire, and that the quality of faculty advising and f acultgg/ stndent compatabilityhas :
" substantial bearing on a student’s adaption to and progressthrough the Cdll,egg‘s academic

program. Yét, until he advent-of the- Advising Center, new students were assigned rathet
randomly to an adyiser. Should the match prove to be unsuitable, adviser changes were
often deferred until the student had become acquainted with a faculty member with whom

his/ her interests coincided—often not until the student’s second year.~ .\ T

However, in the fall of 1974, a new advising practice wasg initiated. Accord?ﬁg to the
student’s background, intérests, and potential field of study indicated on the application for
admission, he,’she is assigned to:one of the four Schools. Preliminary advising is done by,
the faculty coordinator and,’or student staff of theAdvising Center. During the first month
of the C;)llegq, thé new student has an oppoftunity to learn about and7 interact with the

- School's faculty thfough the Advising G enter,and at tite end of the firstmonth eachstudent

, . . . o .
chooses an adviser. Mogt students are able by then to begin their academic work with an

.o

adviser with whom they feel a good-working relationship wilf develop.

" *

o . . .
Advising assignments are by no rlieans permanent, and as a student begins to develop-

substantial intellectual interests’in a particular area, an adviser change maybe in order.
Again, the Advising Center can be helpful ininforming a student of faculty membgrswho
have appropriate ‘interests and expemse. THe most_common time for adviser changes is

.whex{ the student begins to design a Division I1 examination proposal; at this point the

student may prefer to designate the examination committee chairperson as academic

adviser aswell. = * o LT S
The Advising Centers p'rtﬁ/ide information and advice about class schedules, examination
proposals, independent study prbjects,_Five-College courses, etc. They offer preliminax'y
édee on suitable examination topics, resource persons, and proposal format; they often
have_on hand sample examination’proposals and lists of titles of previous \Divis{on I
examinations and carry exami/u&n forms_ : :

- s X v o

), .

Examinati‘oni Proposals :

;"

" ! A the questions you ask arg as i_mportant as the answers yx( .
come up with.”s” ! R o~

- -

“Gwen Kerber a R(}bei't von der Lippe, The Portable Adviser (Ha;npshire College, 1473).

‘. 12- -,\. ._-‘ . “.
// . 7 . .8 ‘ L] T (’/'.




\

Usually sometime during a student’s second or third term at the College, he 1¢/she begins to
design the first Division I examination. Once a student determxnes a topic for a vaxslonI
) examination, he/she seeks a potenial examination committee which must consist of at
. lEast two persons, at least one of whom is a faculty member. The student discusses the
o - 1ntended project with the prpspectlve examiners and, with their comments in mind, -
: .~ composes a proposal. After thee:gamxnatlon committee approves the proposal, the student’
will meet with examiners periodically to discuss his/her progress and possibly to redefine
the project should the scope appear to be tao broad or the resources available tdo limited.
When the student believes the terms of the proposal haye been met, he/Ehe schedules an
evaluative meetin% with the examination committee. At"this time the committee will review
the examination product evaluating the student’s understanmngeﬁthemo‘deof inquiry— -
determxnxng the ways the student has gathered data, the means used to evaluate the
findings, and the valxdlty of the conclusions reached,\hould the committee deem._ the
‘Wrmance a pass, the committee chan'person prepares an examination report
summarizing the project and evaluating the student’s performance. This report becomes
_ part of the student’s official file, and the pass s recorded on the transcnpt

The same process is followed for Division II and III examinations, except that the
r\mposmon of the’ examination corprmttee changes and the depth of inquiry of the

.-+ .+ ., examination 1ncreases ' N - © . .

_.The Divisjon IT examination must illqstrate that the student has achieved a grasp onboth'

. particular techniques and the broader concepts wlrich lie behind them in the student’s
chosen area of inquiry. The Division II examination cbrnmittee must include two faculty
members. Ont?e the student has proved to the’Division II committee that he/she has
mastered the means of access to a subject area and is capable of undertaking more

intensified, highly 1ndependent work he/she prepares a proposal for the final examination

- (Division III). The contragt must be approved by a committee of three persons, at least two
3 of whom .are Hampshire faculty members; it must describe a project which will deal with a
L sophlstlcated and complex set of questions, concepts, skllls, and abilities which will result

)

in a’substantial paper or performance whxch can be evaluated. . '
- .

J Ordlnanly the completion of the six required examxnatxons takes four years However

- examinations may be taken whenever a student feels ready and, thus, progress may be '
accelerated or decelerated according to a students motxvatlon and academic objectives.
sMany Hampshxre students choose to take a leave of absence of study leave during thejr

- degree.program For students who spend their leaveengaged in academxc work, the number N /

\\\‘ éf '.% : of terms necesgary to complete degree requirements is normally not extended and, in some
R cases—maybeshortened—Non -acaderttic leaves; , &y Increase the time necess . /
S to éomplete%sxx examinations.. ~ ‘
v l‘l‘f)u\ring' Division I (normally the first two years of the academic program) students usually

take courses within‘each of the four Schools, and'it is usual for a student to draw upon the

4
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., subject area of a class for the /vtmé;) I examination. Division II, as a rule, will take one.
year and w1ll consist of. specxahzed often ‘interdisciplinary, clas*g in the area of
concentrs atlon sometlmes of field work in the area under study, and independent study
Aleadl,ng to’Ehe examination. D1v1s10n II} comprises a year-long advanced independent
project, an lntegratlve seminar, and a commumty service requirement.

-

Recently, the School of Language angd Commumcatlon has inaugurated an experiment in
support of the view of interrelatedness of course work and examinations at the Division I
level. Because many faculty have felt that they have been overburdened by having tousher
through a nylsmn I exam a student who had taken no Language and Communieation
courses and thus had no background or familiarity wlth the modes of inquiry in hlS/ her
proposed ex ammatlon field, the School instituted in the fall 0f 1975 a substantial changem
the academle‘structure. Most faculty merpbers w1ll.d1v1de their teaching year in a way to
accommodate better the dual system of education at Hampshire. One term will be spent in
course planmng and classroom teachmg at the Division I and I levels, and the emphasus
will be on helping students learn modes of inquiry at the Division I level and Qn explonng
. more advanced thinking and scholarship at the D1v1s1on ITlevel so that good examinations
will be des1gned Durmg the teaching term, faéulty will contmue to work with advisees,
con(:entrators and Division I11 students, but will not be expected to work on Division I
exams outside the courses he ‘she is teaching. During the tutonad-egcammatlon term, the
faculty member will be re]ieved of classroom teaching responsibilfties and will devote
significant timeto WOrkmg with DlVlSlOl’l Istudents who are deSIgnmg examm atlons based

-

upon the previous term s teachmg as.well as continue workmg with D-1v1810n I and m-

students, advisees, 1ndependent study students, and so forth. By mstltutlgg thls\system
N
the School of Language and Communication is reaffirming its commltfrnent to progress by

examination through emphasizing better classroom epviron:ments and better ex-
Y

aminations. .. . N " Do R N
' Transcripting™- o
- - L ’ N

. “Each student's- co,}jege experienee is unique, and a transcript °
" i\ ~ should pemift a more humanistic presentation of students and
their’ accompllshments than i is possible through the traditional
" transcript.””? .

. THe Ha’mpshife College transcript is a document unlike traditional college progtess
‘re(.ords It does not record all courses taken, credit hours, and grades. Rather, the official
transcnpt isasinglesheet of paper with*a list of the examinationsthata student has passed
and the dates on which they were pagsed. Appended to this document are supporting

IToxt Provided by ERI

records which the student adds according to his/her own wishes or needs. It is usual to
include a list of learning activities—classes, independent study projects, field work, and

Aubrey Forrest, Richard L. Ferguson, and Nancy S. Cole, “The Narrative Transcript, AnOverview,” Educational -

+ Review, Winter. 1975
' : S 14 L
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research !activities. Students have the option of adding evaluation reports from course

instructors and examination committees, letters of recommendation, progress summaries

from the adviser, and course descriptions. Students also usually chooseto haverecordedon

their transcripts the grades they receive in courses they mm\Am\lw‘r;;Zount Holyoke, :

and Smith Colleges, and the University of Massachusetts threugh the College course
1nterchange

I

¥n egsence, the tran.script is tailor-made so that it best presents a student’s background
abilities, and accomplxshmentsto a graduate or professronal gchool, potential career field,

or transfermstxt txon - . el . - . )
K ~ -~ !

Because Hampshlre encountered dlfﬁcultles in presentrﬁg its transcnpts to traditional

institutions during its first years of existence, t_he College has taken the initiative in

o

scheduling meetings of registrars and admissions officers from other well known,

alternative institutions of higher education to discuss the issue of narrative transcripts.
These meetings have been productive.in sharpemng Hampshire’s ab1hty to guide students
in ‘the creation of transcnpts which will preSent as clearly as possxble the student’ 8

academic work to outside dudjences
. ) :

Advising Supports \{g.'

03

In grder to help Hampshrr‘e students through and orient faculty to the progress by
examination structure and i %Oncommltant responsibilities, elghtpubllc ations have been
produced thus far. Perhaps t ]
faculty with helpful informatil
new students forthe reglstratlo of courses at thebeginning of the semester. In deed thereis

most generally useful of these is an advising notebook for
for a Hampshire College adviser meeting with his or her

nothmg partlcularly unique "aboyt this first advising notebook.

The broblern of registration at co ege is severe everywhere since the system of trying to

provide students thh a program of cou\rses combining their wisliés with the requirements '

of the institution is sharply different from what most students ant1c1pate based upon their
secondary school experience in the United States. Hampshlre ignot uniquein this regard,
except to the extent to which a knowledge of the academic offerings of*our neighboring
. inbtitutions. with whom we have strongpooperative relationships is needed. The presence of
Amherst, Smith, and Mount Holyoke Colleges, and the Unlversrty of Massachusetts adds

vastly to the academic strengths of the program offered at ' Hampshire College It also” '

necessxtates a knowledge of a larger academic environment ‘than usually has” to be

understood by most new faculty members. As a consequence, in addition to the usual
information, the first advising notebook paid particular attention to Five-College advising. ’

.The advising notebook is revised annually in accord with changing ‘Dolicies and

~

procedures, butitisnota policy documen t;rather, it{ i,saﬁxidebook.for faculty to help them
éllly understand the Harhpshire Callege aceﬁeini’é’program so that they may be better able

to guide both new and .old students Eh/rough our own academic labyrinth.

L 3%

Further supportlng and supplementlng the purpose of the advising notebook is a series of
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'small pamplilets, each entitled “The Portable Adviser.” These have been created for two
purposes: the orientation of new students to the Ianm'p_me campus, and the orientation of
students to the examination system in particular. Hampshire, in its short.lifespan, has

‘ . become somewhat infamous for its rhetoric. Although The Making of a College and the °
subsequent planhing documents persuaded faculty at distant institutions to comehere and
teach, as well as students who were looking for alternatives in highér education to enroll, .
those publications co not adequately serve as day-to day guides once faculty and
students arrived on th\‘et%shrre camppus. Thus, we sought to create a series of documents

.whrch .would be lighter in tone, yet would still © vey the objectives of the various .

components of the academic program Two issues of “The Portable mser and one issue
of “The Portable Adviser on Examinations” have been produced. There is evidence in
evaluations undertaken that these documents are a successful way to disseminate
\information needed by students to find their way more easily through the Hampshire
system of educatron

A Graduate _Relatrons hand/book, intended to be a general reference for students preparing
* their files for graduate school admission, has also been produced. Coupled with this
publication are two more highly specialized documents, “The Pre-Med Advrsmg Booklet”
and “The Pre-Law Adviser,” which give specrﬁc advice to students who select those.career
fields. Thrs set of graduate relations pubhcatrons forms the core,‘gf 'what we hope will
eventually become a B‘epé«)f graduate relations,’options documents designed to provide a
‘full range of 1nformatron for Hampshire's on job placement and graduate and
. vprofessmnal school as well as opportunrtres for field work and internship opportunities for

Ham pshn/ undergraduates ) ) °
P .
/Post-Graduate Placement

Because many graduate and professional school admissions.officers were confused by the
" first few Hampshire transcripts submitted to them for evaluation, substantial efforts have
been undertaken'to familiarize such persons with Hampshire’s academic program and
~ means: of evaluating student performance A series of meetings with medical school and
law school admrssrons persons have been held. Two meetings'with medical school
admrssrons deans and one with law school admissions deans have taken place. Thege
rneetrngs proved highly productive for educating outsiders on the process and validity of
the progress by exam procedure. Hampshire students and faculty were present {0 answer
‘ questions and give posrtrve demonstration of the extent to which highly quahﬁEd students
were being trained at and graduated from the College. It has been pamcularly useful for us
to be able to démonstrate to these educators in law and medic /ueh/w our unique structure
produces highly qualified candidates for the most traditional programs, and the number.of _

H

inquiries about Hampshire College transcripts has decreased significantly.

: In no 1nstance was either the advising system or the examrnrng system threatenedby these
drrect encounters with admissions ofﬁéers Rather our belief that the independence and

L .16 |
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. s‘igxength of our case, after a day on the Hampshire campug, they left enthusiastic and better
educated: about what we were trying to do. . _ e

~4
. B ‘

Despite attempts tosh arpen Hampshlre snarrative transcripting practices, dlfﬁcultles are
o still encountered with outside admission organrzatlons such as_the Law ScHool Data
Assembly Service and the American Medical College Admission Service. Interaction with
such organizationsilluminates the problems of fitting Hampshire’s educational programs
into the “square holes” of professional and graduate educational admission processes. We ,
are improving at this, but our success has been, at the expense of hea\fy use of faculty, g
student and staff t1me 1n the preparatxon of h1ghly individual transcript documents

]

We are 1dent1fy1ng these problems in narrative transcript preparation, however, and
beginning to respond to them. Our graduate relations office is mraking rapid strides in this
dlrectlon A “how to put together a transcript” mformation sheet is now available to

g T students and the process of transcript preparatlon is.becoming more streamlmed With a
more standardized portfolio transcnptform, though the contentof each transcript rem ains

. highly 1nd1v1duahzed graduate 3 imissions offices ar ore readily accepting the
Hampshire transcnpt In add1t10n, fter the experience of two full graduating classes, a

® large number of graduate schools a\ y familiar with Hampshlre With further experience,

the Hampshlre transcript and our rel&qtlonshlp with graduate admisgions will continue to

A Y
improve. , ’ /

5

‘ " Hampshire's Office of Management Systems has moved further on this p ﬂl with its
e work on a computerized academic history project. We are now able /te produce rather
‘extensrve records of Hampshire’s students’ academi¢ hlstones ffom computer stored

mforma tion.which will serve as the core for our narr:t;/ya,/ pt system.

Despite difficulties with presentation of the Hampghire transcript and in convincing

L PY . o graduate 1nst1tutlons of the validity of a-Ham ire education, our studénts have met with
! remarkable success in gaining admission to fine graduate and professronal schools. On};g; o
B " . admissions officers have famll/med themselves with the Hampshlre education program
and its expectations of students, they find that generally Hampshirestudents stand in good
. stead with their péers from high quality traditional 1nst1tutlons.x p
® .

e = ﬁttenﬁ)ttomatehstudents with Jobe (we are fortunate to be abletocooperate with our Five

‘ College colleaguesin bringing positions fo the attention of our students) but rather provides
® ‘a more 1mportant service in light of the type of education students receive at Hampshjrein - /
“the form of career counseling. Bécause Hampshire College frequently graduates students
who do not gen erally fit mto standard job categories, career counseling early on 1n a

T B ) L
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student’s undergraduate caréer is important so that‘ he/she knows the potential ’

“applicability of particular areas of study. Since Hampshire has very few alumni so far, it is

yet too early to reach many conclusionsregarding the relatlonshlp of Hampshire education

to various vocatlons or professlons 1tis mterestlng tonote, however, that a fair number of .

Sur graduates are- -self- employed Dt e T

-

3 ,
. > - s

An Overvzew of the Strengths and Weaknesses ' . .
o “Integrate the affectlve pnnclples of Hampshlre as an envjron- _ .

s ment with cognitive academic achlevements_argd then investigate
the' richness of ‘progress at Hampshire.””8

-~

'
-

Our initial objective for the first phase o}' evaluation of the system"of progress by
examination envisioned an effort to obtain information on examinations from students,
from the faculty who participated in those exammatlons and from outsiders. We feel fairly

* confident about the perspectives .of. students and faculty Both students and faculty _
partlclpated sufficiently t6 allow us to be quite speeific about what the Hampshire
evaluation system tries o do, how it is perceived'by the students, the kinds of educational
objectivei-:" which both students and faculty believe are elements of the system, and the
general satisfaction of the faculty with regard to the effectiveness of this set of procedures. '
We have considerably less information about the views of outsiders This can largely be
attributed to the difficulty of recruiting, scheduling, and coordmatlng the visits and
reactions of oytsiders to Hampshire’s exam process. .

In the dozen cases in which we were able to use outside evaluators, reactions gené e

into two catégories. Those mdxvxduals who simply read a Hampshire examinatioh at the . .

"Division I, II, or III l1evel afterthe fact knowing neither thestudent involved nor the faculty
who conducted the evaluation, locked on the exams as comparable to term papers or term
projects at their own-mstgtu ions. ’I‘hls ig not surprising since in format thisis typically the
case. At Hampshire'a written exam (at least at the Division I level) is usually similar in
content, though inferior in style, to a comparable term ‘project at the freshman or

@

sophomore level at another mstltutlop . . e ¢ .

The other group of oufside evaluators were faculty from our neighboring mstltutlons who
had actually partmpated as committee members on a Hampshire exam. Here the reactions
are quite different, reflecting the complex nature of the actual process to a much greater

®

® -

extent than those reviewers who had read only the final piece of work. This latter group of

full particiﬁants intheexamining process tended to be much more favorably disposed to the ,

final report. They are, not surprisingly, more able to talkmaboﬁt‘th'e,way‘in which the final

report reflects or does not reflect the range of work which the student compiled to reach the

point of proposing the examination. .

"Ohax“les B. Teske, cademxc Pean, The Evergreen State College, “Report on Academic Progress by
Examination,” D, ember. 1974.
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The report of Dean Charles Feske of Evergreen State College about his visit to Hampshire
in February 1974 identified aspects of the evaluation system that both intriguéd and
troubled him. We found most helpful his insistence that we pay attention to whatwecall our
evaluation process. His critique of our use of the terms “‘progress” and “examination” isas
* sharp and helpful as his insistence that we svoid the term “comprehensive” unless we
really mean to use it in its proper sense. Dean Teske’is quite correct that Hampshireexams
are much more evaluations or performances than examinations. They are majnly the
creation of the student and focus upon the student’s presentation of his or her work with
every encouragement being given to emphasize the studgnt’s strengths rather than
. weaknesses. Indeed, Dean Teske’s awareness and focused attention to this aspect of our o
process has been very encouragmg Qurte surpnsmgly, on reflection, astudentcanbringto
the iatulty at Hampshu'e his or her best work in practically whatever form that student
chooses and still be crltlcally appraised. This appraisal is not a&eﬂegtxon of whether the
student is liked or disliked, attractiveor troublesome, active or inactivebn the campus, or of
Jany other social or,institutional status, but rathér is a judgment based on work
“accomplished. If the Judgmg uncoversinadequacies, they are commumcgted tothestudent
1f'thé judging produces praise, this is likewise commumc&ted If the summary judgment i is
that the work is 1nadequate the student isnot passed but enco‘uraged tolook fur.thermto the
_topic, to find new resources for selving theproblem, and isgiven 1ncreased support for doing
a stronger job the next time around. If the work is successful, the evaluation is wriften to
reflect the strengths of that performance and the extent to which that work w1ll provide a

.

‘basrs for subsequent achrevement : “ s P

Our second consultant, Robert Neiman, from Robert Schaffer and Associates in Stamford,
Connecticut, reflected upon the strengths of an evaluation system whigh was initigted by
students and in which the faculty play thé%ole of respondent and evaluator tothe student’s :
initiative, rather than the m\oi‘e usualboundary setting role of traditional examiners. It was_

Mr. Neiman who reinforced our notion that the examination or evaluation process

-

;or;tributed strongly to the College’s overall objective of increasing the student’s automomy -
and independence as-a learner, not just in the classroom, but in everyday life. Learning and
its evaluation need not oe,.lrm ed tocourse umts but can be generdtlized to much broader
gathermgs of mtellect,\ml or academic experience. .

4

In one sense we are quite convinced that the process is successful. Every day faculty
members see evidence that students are growmg academically, seeking challengmg and .
rewarding new tasks for their minds to grapple with. The faculty's sense of students
growing from the time of entrance to graduatron is certainly as real and apparent here as
anywhere else in Amenca*n higher educatron More importantly, however, the sense of -
these same faculty that" thelr students are free to pursue an even wrder range of intellectual
.. material and to combme\&t in newer and deeper ways than any of us had experiencedin . n
other academrc settings is\also characte,nstlc of this 1nst1tutron Ttisfaithin Hampshrre 8

experiments which gurdes faculty and students in sh apmg the mstrtutron and contributing
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to its long-term success. On the other hand, whether this new and innovative process will
cgn tinue and grow dependsfar more on the ability and success of our graduates than on.any

« evaluative technique. . 7
- “\

Eknlogue - . . ¢

In the summer of 1973 Hampshxre Collegereceived an eighteen-month grant from theFund
for the Improvement of Postsecondary Education to examine and strengthen the College’s
examination system. The Fund aimed to give maximum flexibility to the institution in i
support of its unusual system of academic measurement and assessment of stgden%s’ ‘
progress. Much of the evaluative information in this report was gathered duging the grant '

' piggod. In addition, t.he project support provided the impetus for some of the changes in the
advising system descnbed in the report as well as such academic supports as the faculty ,,
workshops and'advising pubﬁcanons which have had a substantxal imp act on faculty and
student understanding of the various facets and nuances of the progress by examination
system. . ' o - ?fg
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